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[bookmark: _Hlk66953154]Prejudice and Discrimination
I) View the Frontline video and answer the following questions:
The description of how Jane Elliot separated her third-grade class into two groups.  And how she defines the rights and privileges of each group. 
Ms. Jane Elliott separated her third-grade class into two groups considering the color of their eyes. She figured out a concrete way on how to teach issues on discrimination to her third-grade students.  Brown-eyed students wore collars around their necks to make them distinct from a distance. She praised and gave many privileges to the blue-eyed people on the first day. She described the blue-eyed as better, more intelligent, neat, and more excellent than the brown-eyed people.  She gave blue-eyed people five extra minutes of recess while brown-eyed people were to remain in the class. Brown people were not allowed to use the drinking fountain. Brown could not play with blue-eyed people because she described them as not being as good as blue-eyed people. She let the blue-eyed to go first for lunch and denied the brown-eyed people privileges of going back for the second serve and accusing them of being capable of taking too much. She always finds faults in brown-eyed people; she claims they waste a lot of time in class, slagging the course behind.
The reaction of the children after Day 1.
She described how marvelous, cooperative, wonderful and thoughtful students turned into nasty, vicious, and discriminating in just fifteen minutes. "I have created a microcosm of society in a third-grade classroom.” She said. The brown-eyed people felt so low on how they were looked down upon and judged by the color of their eyes. Brown-eyed felt that their friends had been taken away from them. John got himself in a fight because he was called brown-eyed, which was portrayed as a bad thing by Elliott.
What happened on Day 2.
on day two, Ms. Jane Elliott surprised the students by reversing the blue-eyed role the other day. She made the brown-eyed superior, telling the blue-eyed that she lied to them. She noticed a blue-eyed student who wore glasses the other day was without them, claiming that he forgot them. She asserts that the brown-eyed students with glasses never forgot theirs.  She asked the brown-eyed people to take off their collars and put them on the blue-eyed people. She gave brown-eyed people five extra minutes of recess, and blue-eyed people could not play at equipped playgrounds. Blue-eyed people were not to play with brown-eyed people because they are not smarter than blue-eyed people. Based on their experience, she then asked them if it is fair to treat and discriminated against people based on their color. Which they are said No.
How the children felt about their experience 14 years later.
After 14-year, Ms. Elliott's former third-grade students came back, watched a recorded video of their lesson in bigotry. They shared their feelings and experience based on the teachings they received from Ms. Jane Elliott, allowing her to assess the impact of his education. They felt the teaching Ms. Elliott exposed them to have helped them in almost all cases.  “Nobody likes to be looked down upon. Nobody likes to be hated, teased or discriminated against,” says one of the former students. They were proud and thankful for Ms. Elliott's teachings and the recommend such education to their kids.
When the "lesson" was introduced at Green Haven Correctional Facility, how did Ms. Elliot treat the "blue-eyed" group?
 A prejudice and discrimination lesson was introduced at Green Heaven Correctional Facility. Ms. Elliot was very mean to the blue-eyed; she left the blue-eyed people outside in the meeting room as he discriminates against them to the brown-eyed people. He left them out for twenty minutes standing. Blue-eyed people were not allowed to smoke, to sit on an empty chair. They had to look for their chairs and sit at a distance from brown-eyed people since she considered them untrustworthy and smelly. She accused the blue-eyed people of not keeping time, attention seekers, and being poor listeners. 
The reaction of the blue-eyed members of the prison group.
Blue-eyed felt offended, and some decided not to concentrate and fails to take notes, claiming he has no pencil. After taking a written test, it is noticeable that the blue-eyed did a sloppy job, and some of them did not write their names on their papers, claiming their names are on the birth certificate.
What does this video suggest about group behavior when one group member is being targeted for discrimination?
This video shows how discriminating a member of a group affects all the group members' behavior, but they take time to react. The blue-eyed people were discriminated against, and they all sat at the back regardless of available empty seats in the room. No brown-eyed intervened and offered a seat. 
What does this video suggest about how an individual responds to prejudice?
This video shows how painful it is to be discriminated against and suggests that the individual should not respond harshly. They will be confirming that the things they are being discriminated against are true. 
Does "A Class Divided" support any possible theories for causes/origins of prejudice discussed in class or the text?
[bookmark: _Hlk66947459]Yes, "A Class Divided" supports stereotype as a theory for the origins of prejudice. The blue-eyed people were discriminated against by the brown-eyed people based on what they were told about how bad the blue-eyed people were. The brown-eyed generalized the bad behavior showed by one blue-eyed member at Green Haven Correctional Facility to all other group members. 
II) View the video, "What Would You Do?" and answer the following questions:
 variables that were influential in determining whether "helping" or "protective" behavior would occur.
The relationship that existed between the active groups was the variable that showed protective action would occur. Normative pressure to help each other when one is needed at a time cannot be avoided. The interaction and each being in a discriminating position build a sense of understanding among the groups' individuals.
  Describe some of the behaviors exhibited in each video of individuals presented with these situations.
At the recess period in the first video, one of the blue-eyed girls was emotionally overcome by the discrimination, she was crying, and others console her. In the second video, during the written examinations conducted at Green Haven Correctional Facility, the blue-eyed showed a similar performance trend, revealing a hidden connection within the whole group. That connection will always push them to protect each other since they all have a sense of belonging, blue-eyed.
Comment on your reaction to the results and suggest possible reasons for the behaviors.
At the end of both the two videos, all the groups understood by experience how it hurts to be discriminated against. They learn how to respond to prejudice and discrimination. They realize the strength of togetherness and brotherhood, which can only be achieved if we stop stereotyping and discriminating based on appearance. After both sessions, all the groups involved changed their behavior and perception of the people they discriminated against before. The reason is, their behavior was modified with real experiences. They were exposed to better ways to judge and perceive others rather than appearance.
II) Read the Article, Leadership; Why Gender and Culture Matter, and prepare a short 2-page reaction paper. Include the implications that prejudice and discrimination might play in preventing certain groups from assuming leadership positions in their careers.
[bookmark: _Hlk66951962]Gender and culture interrelate when it comes to leadership. They consist of visible and invisible components which affect group cohesion, individual identity, and access to power and resources. Gender is sometimes argued as socially constructed depending on the society's culture in assigning gender roles. Different perspectives have been employed to analyze and assert the role played by gender in leadership. To begin with, the intrapsychic view specialized in the characteristics of the leaders. They investigate a leader's intrapsychic gender role characteristics issues because such matters affect a leader’s performance, behaviors, and preferred leadership style. According to this perspective, the role played by men is more harmonious than women. Therefore, prejudice can be developed against women's leadership. It was making them inferior when it comes to leadership preference (Eagly & Karau, 2002).
Another perspective that described the effect of gender role in leadership is the social structure perspective. Here, they focus more on social status differences between men and women (Ridgeway, 1992). All their assumptions are based on the sociodemographic gender as the visible marker that influences the leaders' perceptions, evaluations, and observations. Here again, men have the privileges to ascend to leadership over women since men are considered to have high social status.  Women being in a society dominated by men are the least to be considered and trusted with the leadership role (Eagly, Karau, & Makhijani, 1995). The interpersonal interaction perspective is considered to be considerate since it cooperates both the social structure and intrapsychic perspective. Here, the opportunity is given for interaction between the parties interested in ascending to the leadership positions with their supervisors, peers, and subordinates, regardless of their genders (Ayman,1993; Korabik & Ayman, 2007).
Culture also plays a significant role in leadership. Culture creates identity and perception of being superior in a social group setting. Becoming a leader in a multicultural environment is determined by the sociodemographic influenced by cultural identity. This creates discrimination based on cultural differences, limiting people to ascend to leadership opportunities.
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